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The purpose of this study was to develop linear structural relations among identity,
self-efficacy, and role performance of student teacher as researchers. The sample group
consisted of 945 students from five different southern universities chosen through a stratified
random sampling. There were 320 second-year students, 308 third-year students, and 317
fourth-year students. The research was conducted by administering 13 instruments with
reliabilities ranged from 0.66 to 0.93. In addition, to statistically describe the sample
characteristics and variable distribution, data was processed through SPSS. Hypothesis of
casual factors and identity determining role performance of student teachers was tested by
LISREL 8.72 program.

The empirical findings was that teacher-researcher’s behavior model developed
from the Stryker’s identity theory, teacher professional socialization, and self-efficacy
showed causal correlation ship (X2 =99.86, df = 41, p-value = .00, RMSEA =.039, SRMR =
0.021, GFI = .98, AGFI = .96, CN =584.79).

It was also found that exogenous variables i.e. socialization at home, school, and
teacher institutes had significant effects on endogenous variables i.e. role commitment,
professional identity, self-efficacy for being teacher researchers. Variables affected
positively were detailed as follows. 1) Teacher researchers were affected by the variables of
professional identity, role commitment, self-efficacy for being teacher researchers, as well
as socialization at home, school, and teachers’ institutes. These variables collectively
predicted teacher researchers’ behavior at 66 percent. 2) Professional identity was affected
by self-efficacy for being teacher researchers, role commitment, socialization at institution,
and family. These variables collectively predicted professional identity at 65 percent. 3)

Only socialization at family had a direct affect on role commitment at the predictability of 51



percent. 4) Self-efficacy for being teacher researchers was merely affected by socialization
at home and teachers’ institutes at the predictability of 6 percent.

Moreover, the casual factor analysis of consistent model affecting professional
identity and self-efficacy for being teacher researchers, and teacher researcher’s behavior
of student teachers from different years showed the same form. Similarly, the parameter
matrix of casual factors indicating some endogenous and exogenous showed no difference.

In addition, the research revealed high interaction role commitment students
possessed more the individual identities (e.g. excellence, professional pride, and the
identity concern) than low-committed students. Likewise, high attached students
possessed higher individual identities than low attached ones.

Furthermore, the implication of study is that it is necessary to develop professional
identities in student teachers in order to achieve the goals of new generation of teacher as
researcher. This involves many institutes such as family, education institutes, and clear
policy of universities in producing teachers.

Further longitudinal studies of professional development, starting from student
admission to graduation should be conducted. Apart from that, experiment research and
development curriculum enhancing students to be researchers, and to able to construct
ideology by themselves should be accomplished. The investigation might include some
variables found in this study such as self-efficacy for being teacher researchers, or role
commitment. These variables might foster a realization of their role as professional teachers

in the future.



